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

The Matane Report of 1986 developed a Philosophy of Education for Papua New Guinea. It outlined the aims of education for the country with a strong emphasis on relevant and practical based education. Based on this and other reports, the department of education came up with the Education Reform Structure aimed at making the education system more relevant to the needs of the people and the country.

Every society has certain underlying principles, goals, or aims in education, which provide direction and meaning to live for and to achieve. Central to philosophical thoughts is a system of beliefs regarding the importance of life related to societal living. In so far as school curriculum is concerned, a philosophy guides us to determine what is important and worthwhile and what is not so important.

A philosophy of education

The philosophy of education for Papua New Guinea acknowledges the National Goals and Directive Principles in the National Constitution, and is based on integral human development.

· Integral, in the sense that all aspects of the person are important

· Human, in the sense that social relationships are basic, and

· Development, in the sense that every individual has the potential to grow in knowledge, wisdom, understanding, skill and goodness

This philosophy is for every person to be dynamically involved in the process of freeing himself or herself from every form of domination and oppression so that each individual will have the opportunity to develop as an integrated person in relationship with others. This means that education must aim for integrating and maximising:

· Socialisation

· Participation

· Liberation

· Equality

This philosophy is based on an awareness of human potential and the willingness to develop this potential so that each individual can solve his or her problems, contribute to the common good of society and maintain, promote and improve learning and living.

This philosophy presumes the goodness and dignity of every person and so calls for the promotion of self and mutual respect, a sense of self-worth and self-discipline, and a sense of responsibility for oneself and for others.

The ultimate goal of this philosophy is for every person to receive an education which results in integral human development.

The Philosophy of Education for Papua New Guinea emerged from the Five National Goals and Directive Principles contained in the National Constitution. 

· Integral Human Development

· Equality and Participation

· National Sovereignty and Self-reliance

· Natural resources and Environment

· Papua New Guinea Ways

National Goals and directive principles

1.  Integral human development

We declare our first goal to be for every person to be dynamically involved in the process of freeing himself or herself from every form of domination or oppression so that each man or woman will have the opportunity to develop as a whole person in relationship with others.

2.  Equality and participation
We declare our second goal to be for all citizens to have an equal opportunity to participate in and benefit from the development of our country.

3.  National sovereignty and self reliance
We declare our third goal to be for Papua New Guinea to be politically and economically independent and our economy basically self-reliant.

4.  Natural resources and environment
We declare our forth goal to be for Papua New Guinea’s natural resources and environment to be conserved and used for the collective benefit of us all, and to be replenished for the benefit of future generations.

5.  Papua New Guinea ways

We declare our fifth goal to be to achieve development primarily through the use of Papua New Guinean forms of social, political and economic organizations.

The Matane Report constitutes an attempt to formulate explicitly a position in relation to the philosophy of education the country would like to uphold. It begins by noting the need for a philosophy of education because two educational traditions exist in Papua New Guinea:

· One stems from the traditions of the different people and groups that lived here before colonization (traditional education)

· The other is the result of western influence brought about by the colonizers (modern education)

There is also the fact that Papua New Guinea is now part of the modern world and the country needs to determine how it will play a role in the global world, while upholding the best of its traditional values. 

What do these goals mean?

The following extracts from the Matane report explain the role of education in meeting the goals of integral human development. 

For a child to achieve the goal of socialisation the child must first be provided with an opportunity to become dynamically involved with others. Accordingly, another goal of education must be to maximise participation. Another goal of education is liberation from every form of domination and oppression and, as a consequence of liberation, the other important goal of education is equality.

Much of what is good in traditional Papua New Guinea society operates within a framework of spiritual, social, physical/ economic and political needs, which are integrated together, and are the basis of life itself. For example, in traditional society, even the simplest task of building a house requires that an individual takes into account all human needs, and calls for questions like:

"What do I need to build the House?"

"What do the leaders, elders and other people in the village think?"

"Will the ancestral spirits approve?"

"What course of action should I now take?"

In other words, thought must be given respectively to the physical/economic, social, spiritual and political needs for existence, and this guides action. This is what is meant by integral human development. What is happening nowadays is that human development is being fragmented with more attention being paid to political and physical/economic needs and less to spiritual and social needs. Development has happened so quickly that it has not given our people time to adjust to change, with the result that often wrong decisions are made and there is a danger of the total disintegration of society.

Fragmentation is also occurring in education because the agents of education - home, school, church, community and others are not effectively integrated. The community tends to view education in political and economic terms. Many teachers lack the social skills and motivation needed to work effectively with the community. In many cases, the church works alone in its attempt to provide for the spiritual development of the child. Many of the local, provincial and national political leaders are not effective role models for integral human development. The agents providing education do not recognise sufficiently the power and responsibilities encompassed in their roles as educators and the schools are becoming more and more isolated from the communities, and are too busy with administrative issues to develop these vital links with those other influences on the child's life.

Within the school itself, the curriculum content is fragmented and teachers teach subjects rather than educate the whole person. The curriculum lacks a value orientation and children are not trained to see more clearly the impact of accepting imported ideas. There is a lack of emphasis on problem-solving and decision making skills. Students must be taught to appreciate the relationship between the body of knowledge they acquire, the practical use to which this knowledge can be put, and the relevant underlying values. 

The fragmentation within the individual, society and the school can be corrected. What is now needed is to establish a conceptual framework which addresses all the basic dimensions of human needs and thus leads towards integral human development. Systems and procedures must then be established so that educators, in partnership with the community at large, can work more effectively towards developing citizens who are proud of their traditions and who can take their place in the modern world and help to develop Papua New Guinea as a nation.

How can education help achieve these goals?


Socialisation

Each citizen must recognise the appropriate social relationships required for interaction with the family, village, wantoks, other economic groups, people from other provinces and nations. Socialization requires involvement with family, school, church, community and the world beyond. 

The goal of socialisation can be achieved by an education system that places an emphasis on the teaching of social skills, morals and ethics, uses the vernacular as its initial language of instruction, bases more of its teaching activities on the environment, particularly agriculture, and trains teachers who have the necessary social skills and character to develop positive social contacts with the community, and so can facilitate integration.

Participation

Participation is considered important because it is only through effective participation that an individual can play a role in development and in overcoming fear and identifying oppression. Participation can lead to social mobility and help to develop the frontiers of knowledge as well as helping to conserve and transmit knowledge and cultural values to future generations. Participation is the key to social interaction.

Children need to feel they have something useful to offer to the community. Many children are shy and afraid of authority. They must be motivated to develop their skills to the fullest extent and given opportunities to think for themselves. The teacher is the key motivator. Effective participation is prevented when teachers regard their role as being dispensers of knowledge and figures of authority.

The goal of participation can be achieved by an education system which places greater emphasis on the training of teachers in problem-solving skills, and schooling which encourages more group participation towards the acquisition of skills which are of benefit to the common good.

Liberation 

Papua New Guinea is an independent nation buy many of its people are still oppressed by influences which they feel to be beyond their control. Spiritual, social, physical/economic and political needs can all be oppressed and the goal of liberation should be for every person to minimise oppression both within himself and within society. The school has a duty to liberate people from ignorance. In addition, the school has a role of liberating children from irresponsible attitudes and feelings of self-worthlessness by providing an environment where the child can be encouraged to free him or herself from oppression and domination.

An education system must, in addition to liberating people from ignorance, provide skills and encourage attitudes which can lead to a sense of worth and dignity. This can be achieved through a less authoritarian approach to teaching which encourages group participation and presents students with problem solving situations, and develops in them the morals and ethics of social responsibility.

Equality

Equality means that every citizen has the opportunity to take part in the spiritual, social, physical/economic and political life of the country. This implies taking positive steps to identify disadvantaged groups and to attempt to redress the inequalities by adopting the principle of giving first priority to the disadvantaged. Equality does not mean that all persons must be treated in the same way because individuals differ in their needs and capacities.

Students who do not go on to high school from community school may not have the opportunity for further formal education. The educational reward system should recognise the important practical and social skills that the school has provided an opportunity for the student to develop. This student should now be encouraged to pass on these skills to those members of the community who have not had the benefit of formal education.

The achievement of all students in school should be rewarded by recognising the potential to serve the community as well as the potential to continue formal education. The education system should serve the needs of the disadvantaged before supplementing its services to more advantaged groups

Agents of education


The home as an agent of education

The parents are the child's first educators. Together with the community, they play a key role in the socialisation of the child. Parents should realise the importance of meeting the basic needs of their children in order to help them learn better. Many parents who view education in terms of economic benefits of modern sector employment, feel cut off from the formal education process because of their own educational backgrounds and because of the language barriers. Parents expect a great deal from teachers and feel disappointed and frustrated when their children cause social problems in the community or do not perform as well as they would have wished. Barriers between school and community must be removed, but this is more likely to happen as the result of initiatives taken by the school.

The school as an agent of socialisation

The school plays key roles in transmitting knowledge, skills and attitudes and in motivating students towards achieving their maximum potential. However, schools are expected to do too much, the present curriculum is too wide, teachers are inadequately prepared for their role, and effective child centred education is difficult, given the size of classes.

Curriculum integration is desirable but will only become a reality if planners, curriculum writers and implementers work together. 

Many teachers lack skills in motivating students and tend to use strict authoritarian approaches to teaching, which results in student dependency on the teacher for decision making. Such dependency acts against the development of self-reliance. Out of school, people educated in this way tend to rely on authority figures to solve problems for them. Education provided in schools should challenge students with problem solving situations in order to encourage participation, leadership and individual responsibility. Inspectors should give greater support to teachers who make effective use of problem solving techniques, and encourage the more authoritarian teachers to emphasise student participation and problem solving activities in their teaching. Teachers should be trained to make children aware of their capabilities and potential.

The church as an agent of education

Although the spiritual and moral training of their children is primarily the responsibility of parents, the church, the school and the community also have parts to play. The main task of the church is to help parents, teachers and the community in carrying out their responsibility. There is a need for skilful teachers, properly trained, not just to teach Bible knowledge, but to stimulate interest in students' spiritual and moral issues. 

The community as an agent of change

The home and the community are the child's first agents of socialisation. It is here that children first learn about their culture and traditions and should learn respect, co-operation and justice. Traditional values and skills have a place in modern Papua New Guinea and the best agent for the transmission of these is the community itself. The teaching of locally relevant practical subjects such as agriculture and expressive arts can be a shared responsibility of the school and the community. 

Summary

This module has reviewed the development of education in Papua New Guinea from the informal traditional system of education, through to the post independence period. Many influences have shaped the path of education policy in Papua New Guinea, reflecting the interests and attitudes of the administrators at any given time.

 It is useful to understand the background and development of an education system, to place changes in the context of social development and to reflect on the reasons for and agents of change. 
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